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The Early Years Foundation Stage Curriculum (EYESpr children from birth to five. This policy
relates to children in the Foundation Stage Classes



Introduction

This school believes that the key formative yedrshddhood are short and the quality of learniag i
therefore of major importance. The education o$¢hehildren is vital for their all round developren
potential and happiness.

The significance of Early Year’s education

Children at this stage are constructing a frameworklearning and life. They are acquiring key
attitudes to learning and exploring learning preess as well as acquiring a core of knowledge and a
grasp of language.

The Foundation Stage curriculum is child centredused upon the development of the individual
child, socially, emotionally, physically, aesthelig, morally and cognitively. It is recognised tliae
needs of very young children are such that it is pmssible to separate their need for learning
experiences from their need for care and emotismaport.

Philosophy

Each child is valued unconditionally. Every chadunique with specific needs and interests. Céaridr
learn through their senses and through powerfd@raction with their environment. Children learn
most effectively through a combination of structupday, first hand experience, and a more formal

directed teaching programme.
Children need to work at their own pace in relatiortheir stage of development, but need realistic
challenges. The development of the whole childusial.

Objectives

* To treat every child as an individual and ensua e meet their needs.

* To ensure that all children have equal accessetbtbad and balanced curriculum we offer.

« To encourage every child to achieve their maximuatemptial in a happy, stress free
environment; this, their first introduction to schonust be positive and enjoyable.

Aims

* To provide a welcoming environment with happy, ikgrand friendly practitioners.

* To promote independence and confidence in all ddmldy ensuring that they feel secure in
the school setting.

* To build on the skills and knowledge that childemg with them and working in partnership
with parents to ensure the children’s effectiveedepment.

* To promote self-esteem and a strong self-image dlying the children’s experiences and
opinions, and celebrating the qualities which middean individuals.
e To encourage co-operation and mutual respect.



* To develop the social skills necessary to work essfully with other children and with
practitioners.

* To develop the concentration and listening skiflthe children.

* To instil a love of books in the children to encage richness of language.

« To ensure that children go home exited each dawlbgt they have seen and experienced,
with a sense of achievement at new skills mastekadwing that the adults share their
achievements.

* To liaise with external agencies in support offsgafipils and parents to ensure that all pupils
regardless of race, sex, disability or backgrousekehthe maximum opportunity to develop.

* To develop an enthusiasm for learning by creatmgtanosphere where teaching and learning
is purposeful and enjoyable.

As a result of these aims we believe that on amdd?irep 1 you will observe;

» Children who show evidence of feeling included,useand valued.

* Children who interact with other children and adulft positive ways.

» Children who are engaged in and show high levelsativation in activities planned by
adults and also those that they plan or initiagentbelves.

« Children who are taking part in well-planned, pupiol activities that build on what children
already know, match the different levels of theldnein’s needs to take place both in and
outdoors.

Organisation

The Learning Environment

Young children need active exploration and oppoties and opportunities for investigation and
discovery in both the indoor and outdoor environmé@nwide range of quality resources is provided
to stimulate interest and nurture curiosity. Bottefand gross motor skills are refined throughube

of wheeled toys, P.E.equipment, large and smaktcoation play, tools etc. All settings are safd an
secure. Autonomy is encouraged. Space has beennemiagly used in order for young children to
have planned opportunities for active enquiry ahglsgcal development. Adults play a key role in
enriching and extending learning potential. Theldten have access to both outdoor and indoor
learning environments.

Entitlement

The school follows the Early Years Foundation Stég¥FS) Curriculum issued by the DfCFS
(Department for Children, Families and Schools)sTramework (statutory from September 2008) is
intended for children from birth to five (the enfitlee Reception Year in schools).

‘The overarching aim of the EYFS is to help yourmldren achieve the five Every Child Matters
outcomes of staying safe, being healthy, enjoyimg) achieving, making a positive contribution and
achieving economic well-beingp.7 EYFS Statutory Framework).

The EYFS principles are grouped into four distinctthemes:
A Unique Child



Positive Relationships
Enabling Environments
Learning and Development

The themes are broken down into four commitmensemileng how the principles can be put into
practice:

A Unique Child recognises that every child is a petent learner from birth who can be
resilient, capable, confident and self-assured. Twmenmitments are focused around
developmentinclusion, safety and health and well-being.

Positive Relationships describes how children l¢arbe strong and independent from a base
of loving and secure relationships with parents/@nd key person. The commitments are
focused around respectgrtnership with parentsupporting learningand the role of the key
person.

Enabling Environments explains that the environmglatys a key role in supporting and
extending children’s development and learning. Tdwnmitments are focuses around
observation, assessment and plannsupport for every chitdthe learning environmenand
the wider context — transitions, continuity and thagjency working.

Learning and Development recognises that childearelop and learn in different ways and at
different rates, and that all areas of learning @eelopment are equally important and inter-
connected.

The curriculum is broad and balanced and encomgdissgrescribed six areas of learning:

Personal, Social and Emotional Development
Communication, Language and Literacy
Problem Solving, Reasoning and Numeracy
Knowledge and Understanding of the World
Physical Development

Creative Development

Implementation
In order to achieve the school’s stated aims thiglreim are given opportunities to work in the six
areas of learning. One activity can develop skild competencies across several areas of learning.

Personal, Social and Emotional Development
This area of learning is about emotional well bekagpwing who you are and where you fit in



and feeling good about yourself. It is also aboevedoping respect for others, social
competence and a positive disposition to learnogitive self-image is encouraged.

Communication, Language and Literacy

This area of learning includes communication aneakmg and listening in different situations and
for different purposes. ‘Jolly Phonicsombined with ‘Letters and Sourids taught to begin sound
and letter recognition, word building and readikdls Correct letter formation is taught and ‘hawve
go" writing is encouraged.

Problem Solving, Reasoning and Numeracy
This area of learning includes counting, sortin@tching, seeking patterns, making connections,
recognising relationships and working with numbslgpes, space and measures...

Knowledge and Understanding of the World

In this area of learning children are developing ¢thucial knowledge, skills and understanding that
help make sense of the world. This forms the fotinddor work in science, design and technology,
history, geography, and ICT.

Physical Development
This area of learning is about improving skills azfordination, control, manipulation
and movement.

Creative Development
Being creative enables children to make connecti@t&een one area of learning and another and so
extend their understanding. This area of learnidudes art, music, dance, role play and imagieativ

play.

Assessment

The EYFS Profile is the national requirement foe thssessment of children. This is a way of
summing up each child’s development and learnirigezements at the end of the EYFS. Evidence
for this assessment is based on observations mageabtitioners of the child in both directed tasks

and child-initiated activities and covers all aredighe curriculum. These observations are used to
monitor progress and to inform planning.

* Individual learning plans are used in Fledglingrdéuy and Reception classes, detailing areas
or targets for the next half term. Practitioners tieeir knowledge of the child to plan the next
areas of focus.

e Curriculum plans are used for Reception and Nursdagses only. These plans link the
principals of the EYFS, the ‘Development matters’ possible focus experiences and
activities for the coming half term.



» Tracker sheets are used to identify areas wheldrehineed extra support and to identify the
rate of progress of individual children. Practigos record children’s stage of development
on entry and then update as children reach keytoirdevelopment.

» Each child has an electronic record and their kegker is responsible to keep it up to date.

Record keeping

Children 2-4 years.

The electronic record is an electronic versiothefNorth East Lincolnshire Council’s Children’s
Services Directorate ‘In Depth Child Developmenstpport Assessment and Planning’ tool. It is
used in all the Foundation Stage Classes.

Reception children

A written report is sent to parents around thediedf the autumn term and again at end of the
summer term. The summer term report contains a srgnof the achievements in the six areas of
learning. Evidence is entered using an electrooimét of the Foundation stage profile statements.
The FSP record of evidence is passed on to theddher.

Links with outside agencies provide additional suppnd expertise.

Admission arrangements

The Fledglings unit will take children from 2 yearfsage.
The Nursery class will take children age 3 who witlve into the
Reception class age 4.

Role of Parents/ Carers

The Foundation Stage classes must be safe, sewlifgappy places where children and their parents
feel valued and welcome as individuals. Parents @Gairs are encouraged to become involved in
their children’s education. A two-way process ofmeounication is fostered. Parents are kept
informed of their child’s progress through informetiats, individual learning plans, reports and

parent§ evening appointments.

Role of the Foundation Stage Coordinator
* To evaluate the needs of Early Years children amdnpte continuity and progression from

Fledglings, Nursery through Reception and the ttiamsto Key Stage 1.
e To attend termly cluster meetings to moderate assests with colleagues



* To keep up to date with current thinking and docutaigon

» To organise the environment so that activities safgly take place

* To provide guidance in all aspects of the curriouland support to all practitioners in the
Foundation stage classes.

« To ensure that all staff attend relevant coursek laep up to date with Foundation Stage
developments.

 To organise Foundation stage meetings and feedbesg&ions for the entire departments
practitioners.

Role of Governors

The Governing body plays a key role in supportiegedlopments and monitoring resource provision.
A Governor is assigned to the Foundation Stages€faand frequent visits are welcomed.

This policy should be seen in conjunction with&thool Curriculum Policies.

All staff have read, understood and will carry outthe policy.

Mrs. C. Fillingham
Head of Foundation Stage Department



